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Rephrase it 
Q1. (a) What is the relation between semantic memory and genres of discourse? (10 Marks) 

Semantic memory is a category of long-term memory that involves the recollection of ideas, 

concepts and facts commonly regarded as general knowledge. Examples of semantic memory 

include factual information such as grammar and algebra. Semantic memory is different from 

episodic memory in that while semantic memory involves general knowledge, episodic memory 

involves personal life experiences. There is much debate concerning the brain regions at work in 

the functions of semantic memory. While a semantic network graphically represents 

relationships between various concepts, semantic satiation refers to a phenomenon wherein 

repetition results in the temporary loss of meaning. 

Semantic memory is a type of long-term declarative memory that refers to facts, concepts and 

ideas which we have accumulated over the course of our lives (Squire, 1992). Semantic memory 

generally encompasses matters widely construed as common knowledge, which are neither 

exclusively nor immediately drawn from personal experience (McRae & Jones, 2013) 

When classifying long term memories, we end up with two major groups. One is Declarative or 

Explicit Memory and Non-Declarative or Implicit Memory. We will be discussing a detail about 

the declarative memory in this article. This class is further subdivided into Semantic Memory 

and Episodic Memory.  



 

 

The semantic memory focuses much on the factual and conceptual knowledge about the world 

and the way it expressed in terms of words. So basically, it supports the ability to interact in 

terms of language. This includes knowledge about the language and conceptual information. 

Rather general knowledge also counts in the same.  

 

The episodic memory focuses on one’s life events that the person has experienced throughout the 

phases of his life. These are the memories which get stores in one’s limbic system. This is going 

to involve the memory from one’s perspective but will surely not account for evident facts and 

figures. It too involves the two major components about the event which are when did the event 

occur and where?  

 

Examples of Semantic Memory 

While eating an apple, you recognize Apple as fruit and from your knowledge, can confer its 

importance.  

When listening to the birds chirping near the window, you straight away point out the bird to be 

the sparrow.  

The calculation of the month’s grocery budget through simple additional methods.  

You are scheming and planning to eat your favourite cuisine at your favourite Chinese 

Restaurant and to pay on spot the charges for what you ate. 

Introducing yourself with the known qualities a good person may possess.  

Examples of Episodic Memory  

The memory you had with your squad over the Friend’s Wedding.  

The memory of what you ate in breakfast this morning  

It can be an unforgettable tragic memory which you had while an accident.  

The failed one-to-one session at an interview recently. 

 

Episodic memory and semantic memory are the two types of declarative memory. These are the 

long-term memories stored in the brain of a human being.  



 

 

Episodic memory is associated with the events that take place in the life of an individual. These 

memories are stored in the limbic system of the brain.  

 

Semantic memory, on the other hand, is associated with some facts and figures. It is the 

conceptual memory that is stored in the brain of a person. 

 

Examples of both these memories have been listed in the article.  

 

In some instances, both these types of memories may work in integration.  

 

The memory formation and retrieval system are based on the 3 Rs; recall, recognize and relearn. 

The process of memory formation is often divided into three steps that have already been 

described.  

 

The episodic memory is only involved in storing the information about some events while the 

semantic memory involves storing logical inputs in the brain.  

 

Episodic foresight is the phenomenon by which a person can see himself in future and can 

analyse the outcomes for a better strategy. It can impact the future of a person to a considerable 

extent.  

 

Different views exist among the neurophysiologists about the interdependence of episodic and 

semantic memory.  

 

Both the episodic and the semantic memories are stored in the hippocampus and other regions of 

the temporal lobe. In addition, frontal and parietal cortex, as well as diencephalon, also play an 

important role in this process. Hippocampus has a major role in the process of memory formation 

as a part of the three synaptic pathways. The hippocampal lesions can severely impair the 

memories stored in the brain. 



 

(b) How does a genre of discourse help a learner to comprehend the text? Exemplify your 

answer by giving examples of two genres of narrative discourse.                           (10 Marks) 

Discourse genre is the type of discourse–such as narration (stories), exposition, persuasion, and so on. 

Discourse analysts have proposed several different discourse classification schemes, which are 

organized in a multilevel hierarchical taxonomy or in a multidimensional space (a set of features or 

levels of representation that are potentially uncorrelated). The Macaulay excerpt above would be 

classified as expository text. Narrative text is normally much easier to comprehend than expository text 

because narrative has a closer affinity to everyday experiences. 

 

Deep comprehenders construct rich representations at the levels of the situation model, pragmatic 

communication, and discourse genre, whereas the textbase and surface code have a secondary status. 

Paradoxically, the examinations that students normally receive tap the surface code and textbase rather 

than the deeper levels. Teachers generally ask students to recall explicit content or to answer multiple-

choice questions that tap word recognition, definitions, or attributes of concepts. One way of promoting 

deep comprehension is to compose exams with questions that emphasize the situation model, 

inferences, reasoning, and other aspects of the deeper levels. Since the late 1980s, researchers have 

advocated a shift in assessment standards to encourage deep comprehension. 

 

Genre-based teaching emerged, in many ways, as a response to the process approach (White and Arndt 

1991) to teaching writing, with teachers and researchers arguing that process-based teaching does not 

address issues such as the requirements of particular writing tasks and variation in individual writing 

situations. It also, they argued, with its focus on personal meaning, gives students a false impression of 

what is required of them in academic settings (Horowitz 1986). The genre-based approach has not, 

however, been accepted without criticism. One key criticism has been that it is a product-based view of 

learning (only) and that it encourages learners to look for fixed patterns and formulae for their writing. 

Flowerdew (1993), in his proposal for a process approach to genre-based teaching, argues that models 

of genres should not be treated as fixed, rule-governed patterns, but rather as prototypes which allow 

for individual variation. He also argues that genre-based teaching should incorporate ‘learning about’ 

genres, rather than just the end product, or specific variety of genre. Badger and White (2000) take a 

similar view, arguing that process and genre-based approaches are complementary rather than in 

opposition to each other and that both have their place in the language learning classroom. As Johns 

(2008) argues, genre-based classrooms need to focus on both genre awareness and genre acquisition; 

that is, learners need to be given strategies for responding to new and different tasks and situations 

(genre awareness), at the same time as they need to acquire the genres that are important to them 

(genre acquisition). 

 



 

Writers such as Hammond and Mackin-Horarick (1999) have argued that genre-based teaching can help 

students gain access to texts and discourses which will, hopefully, help them participate more 

successfully in second language spoken and written interactions. Others, such as Luke (1996), have 

argued that teaching genres of power leads to uncritical reproduction of the status quo and does not 

necessarily provide the kind of access we hope it might provide for learners. Martin (1993), however, 

argues that not teaching genres of power is socially irresponsible in that it is the already disadvantaged 

students who are especially disadvantaged by programs that do not address these issues. Making genre 

knowledge explicit, then, can provide learners with the resources they need to participate in the genres 

that are important for them that will, hopefully, enable them to participate better, not only in their day 

to day lives, but also in their imagined futures in the worlds of work, study and everyday life (Belcher 

2006). 

Examples: 

Metaphors and similes are expressions used to compare two things in an effort to help the reader have 

a better understanding of what the writer is attempting to convey. The difference between a simile and 

a metaphor is the simile uses words like 'as' or 'than' in the comparison, while the metaphor does not 

utilize these words. 

 

Consider the metaphor: 'It's raining men.' Obviously, this does not mean it is literally raining men, since 

that is impossible. It simply means that there are a lot of men present. Here you can see an example of a 

simile: 'It was raining like cats and dogs.' Again, this does not literally mean cats and dogs are coming 

from the sky; that is impossible. This is an expression that helps the reader understand the rain is very 

powerful and forceful. 

 

Imagery creates visuals for the reader that appeal to our senses and usually involves figurative language: 

'The bar was a dark, gloomy eyesore.' This statement appeals to our senses to help us visualize and feel 

the negative aspects of this location. 

 

Personification is seen when an inanimate object is given human or animal-like qualities, like: 'The stars 

danced in the sky.' We know stars cannot dance. This statement is an attempt to help the reader have a 

better picture of how the stars appeared to move in a dancing fashion. 

 

Hyperbole is an over-exaggeration to make a point. You might have heard someone say: 'My purse 

weighs a ton.' We know this is not meant to be in the literal sense but is meant to help the reader 

understand the excessive weight of the purse. 



 

 

Alliteration is seen when the writer uses the same letters together in a sentence. Here is a classic 

example: 'Peter Piper picked a peck of pickled peppers.' Some writers use alliteration to help readers 

remember phrases or concepts, while some writers simply use this technique because it is 'catchy' and 

appealing to readers. 

 

 


